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Abstract

This qualitative study aimed at evaluating the circumstances in plenary class that provoke learners’ speak-
ing anxiety. To meet the objectives, this study investigated students of German as a Foreign Language
(GFL) course who were experiencing speaking anxiety symptoms in the plenary class. The research was a
narrative qualitative study, and the data were collected through observation and interview. The result of
this study reveals that learners’ speaking anxiety occurred in particular circumstances of the plenary class,
such as unfamiliar topic, still class, students’ unpreparedness for spontaneous speaking, expressionless face
of the lecturer, and students’ fear of native speaker lecturers.

Keywords: speaking anxiety, German as a foreign langnage (GFL), foreign language anxiety (F1.A),
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Introduction

German is one of the foreign languages
learned by several learners in Indonesia, in-
cluding in Universitas Negeri Malang. Unlike
English, German is not an international
language that had been learned earlier in the
elementary school or even kindergarten. It is
also not as familiar as English. In German
Department of Universitas Negeri Malang,
the students have various backgrounds. Some
students have prior knowledge about German
from their high schools, some others do not
have any knowledge at all and they started to
learn German in the university. Students’
German language knowledge is standardized
through Gemeinsamer Europdischer Referen-
zrahmen (GER) (2004) or Modern Language
Division (2001). According to GER, German
skills are divided into three levels i.e. basic
level that consists of Al (breakthrough) and

A2 (Waystage), independent level that con-
sists of B1 (Threshold) and B2 (Vantage), and
competent level that consists of C1 (Effective
Operational Efficiency) and also C2 (Mastery)
(Glaboniat, Miller, Rusch, Schmitz, &
Wertenschlag, 2005). In Universitas Negeri
Malang, German was taught with a different
level in each semester. Students learned Ger-
man I (Al) in the first semester, German II
(A2) in the second semester, German III (A2-
B1) in the third semester, German IV (B1) in
the fourth semester, and then German B2
(Deutsch auf B2 Niveau) in the fifth semester.
The students had to pass the lower level first
in order to reach the higher level (Department
of German Letters, 2016).

In the class of Deutsch auf B2 Niveau,
the students did not learn the whole level.
They only learn the beginning or the basis of
B2 level. However, students’ German lan-
guage skill at this level should be good, since
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the students already got B1 and B2, which are
independent levels. The point is students at
this level should be able to communicate in
German fluently. However, in fact, according
to the preliminary research, the students were
quite passive and looked anxious to speak
especially when they had to speak in the ple-
nary class or in front of their classmates and
teacher. It indicated that they suffered class-
room speaking anxiety.

Speaking is one of the language skills
that should be acquired by students in a for-
eign language class. Speaking as a productive
activity is very important for them to commu-
nicate with each other not only for academic,
but also interpersonal context (Lightbown &
Spada, 2006). Speaking is often considered the
most difficult language skill because students
need to go through a complicated process in
order to speak correctly and understandably
(McLaren, Madrid, & Bueno, 2000).

Speaking includes a combination of
some cognitive and psychological aspects. In
order to achieve successful speaking, students
need to have sufficient language knowledge
and good psychological (mental) state. The
cognitive aspect consists of bottom-up and
top-down processes (Bashir, Azeem, Ashiq, &
Dogar, 2011; Saville-Troike, 2006). The bot-
tom-up process involves language knowledge
such as vocabulary, pronunciation and gram-
matical patterns. Meanwhile, the top-down
process involves content knowledge about a
topic and cultural knowledge of the spoken
language. Furthermore, the psychological as-
pect or mental state also affects students’
speaking skill. One of the psychological as-
pects that affect speaking skill is anxiety
(Ansari, 2015; Muhaisen & Al-Haq, 2012).

Speaking anxiety in a language class is
manifested in some ways. Some researches
show that speaking anxiety increases students’
monitor use (Dulay, Burt, & Krashen, 1982;
El-Sakka, 2016). Students cannot speak flu-
ently because they are self-conscious. This si-
tuation worsens their speaking ability (Shabani
et al., 2013; Von Wérde, 2003). They cannot
achieve their maximum achievement in speak-
ing. Some researches show the cause of stu-
dents’ speaking anxiety, such as lack of flu-
ency, poor knowledge of vocabulary, unfamil-

iar topic, and negative feedback (Awan,
Azher, Anwar, & Naz, 2010; Barahmeh, 2013;
Nazir, Bashir, & Raja, 2014). This phenom-
enon can be seen in almost every language
class, including German language class.

Some researches on speaking anxiety in
German language class have revealed some
familiar findings. Students can suffer fear by
speaking in a German language class. The
main causes are, for example, fear of negative
feedback, low language proficiency, and shy-
ness (Fischer & Modena, 2005). That fear by
speaking leads to speaking anxiety. This anxi-
ety affects students’ language ability and wors-
ened their linguistic mastery because they can-
not think clearly under those circumstances
(Seving & Backus, 2017). These findings are
found in German as a second language class.
Because speaking anxiety has a huge effect, it
s important to investigate speaking anxiety
and its form. This research’s context is differ-
ent from previous researches, namely German
as a foreign language (GFL) in Indonesia.

It is familiar to see in German as a for-
eign language class in Indonesia: the lecturer
asks a question to the students and they re-
spond it as if it is in a choir. However, when
lecturer asks a student to raise a hand and to
speak in front of the class, the student keeps
quiet as if the class becomes a 'graveyard'.
This is because most of the students are pas-
sive and anxious to speak in front of the class
(Cansrina, 2015). Such description is a kind of
culture in German as a foreign language class-
es in Indonesia.

Based on the preliminary research, the
students’ passiveness became a serious prob-
lem in the classroom. It also gave negative
effects toward their performance. During the
class, a few students who spoke actively were
always the same persons. Thus, the lecturer
had to ask or even force the other students to
speak. Otherwise, they would only speak with
their classmates when they had to interact
with each other in pair work or group work.

The students’ passiveness and fear of
speaking, as mentioned before, show that
there were speaking anxiety symptoms among
them. This situation normally happened in the
plenary class. Plenary class is an interactive
form or Sozialform, which is a term defined
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as a didactic methodology that arranges the
interaction pattern between students and
teachers and among students which consists
of plenary class (Frontalunterricht/pleno), in-
dividual work (Einzelarbeit), pair work (Part-
nerarbeit), and group work (Gruppenarbeit)
(Kiper, Meyer, & Topsch, 2002). Thus, this
study focused only on the learners’ speaking
anxiety in the plenary class.

Classroom speaking anxiety is a kind of
unpleasant feeling suffered by foreign lan-
guage learners as they are asked to speak in
the classroom. Speaking anxiety is defined as
a feeling of fear, nervous, and lack of self-
confidence during speaking which are as-
sociated with visual signs (Horwitz, 2001;
Horwitz, Horwitz, & Cope, 1986; Tseng,
2012; Wilson, 2006; Zhiping & Paramasivam,
2013). Basic (2011) also states that anxiety is a
sort of fear manifested by visual signs. Speak-
ing anxiety is a part of Foreign Language
Anxiety (FLA) experienced by foreign lan-
guage learners (Bashir et al, 2011; Horwitz,
2001; Horwitz et al., 1986). Thus, anxiety in
the speaking skill is a problem experienced by
most of the students in foreign language
classes (Arnaiz & Guillén, 2012; Basic, 2011,
Horwitz, 2001; Horwitz et al., 1986; Marwan,
2007; Tseng, 2012; Wilson, 2006; Zhiping &
Paramasivam, 2013). It is caused by the com-
plexity of speaking skill (Basic, 2011). It be-
comes a reason why the researchers attempted
to conduct deeper studies about speaking anx-
iety with various focuses and results.

Nowadays, there is a number of speak-
ing anxiety studies in English as a Foreign
Language (EFL) classes as well as in German
as a Poreign Language (GFL) classes. Tseng
(2012) explains that there are some factors
that can cause speaking anxiety in English
classes, such as parents’ and teachers’ de-
mands for students to get good grades at
school in English, lack of confidence in stu-
dents’ ability to learn English, fear of making
mistakes and of getting subsequent punish-
ment or ostracism, i.e. fear of having embar-
rassing feeling for not being perfect, condi-
tion in childhood to believe that English is
extremely difficult, and fear of foreigners and
their behavior. It all shows that English trig-
gers anxiety because of its role as an inter-
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national language. However, the cause of
speaking anxiety in another foreign language,
such as German, should be different.

Zhiping and Paramasivam (2013) at-
tempted to look for the cause of speaking
anxiety in an international class in Malaysia
where the students are from Nigeria, Iran, and
Algeria. Their findings revealed that there are
particular factors that provoke speaking anxi-
ety, (e.g. fear of being in public and shyness,
fear of negative evaluation, and fear of speak-
ing inaccurately). In addition, students’ speak-
ing anxiety level is various. It depends on the
student and also their culture. Therefore, the
cause of speaking anxiety among students was
much related to cultural difference since they
came from different counttries.

The researches about speaking anxiety
in German as a Foreign Language (GFL) class
had been done by Fischer and Modena (2005)
and Cansrina (2015) who investigated speak-
ing anxiety in Modena University in Italy. The
results indicate that motivation has a great
deal to the success of students’ speaking skill.
Students with high motivation as well as self-
confidence in learning German can speak
German well. Meanwhile, students who suffer
speaking anxiety and are afraid to get negative
evaluation have low speaking skill. Gnjidi¢
(2016), in his study, has found that anxiety
and fear are the biggest obstacles to learning
German for Croatian students. When students
have a high anxiety level, they can poorly con-
centrate in producing and expressing their
idea through speaking (Fischer & Modena,
2005; Inozemtseva, 2017).

A local study by Cansrina (2015) di-
vided the causes of German students’ speak-
ing anxiety in German Literature Padjajaran
University based on three aspects, i.e. person-
al, social-didactic, and cultural aspects. The
cause of speaking anxiety based on personal
aspect is too much thinking about grammar
and fear of negative evaluation. Based on so-
cial-didactic aspect, students will feel anxious
to speak when the topics are unfamiliar.
Meanwhile, seen from the cultural aspect, stu-
dents’ feeling of fear was provoked by Indo-
nesian teachers’ behavior since elementary
school, i.e. the students have to keep silent in
the class.
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A bit different to the studies by Fischer
and Modena (2005), Cansrina (2015), Gnjidi¢
(2016), and Inozemtseva (2017), this study
investigated speaking anxiety in particular cir-
cumstances of interaction forms in the class-
room. Actually, the interaction form of the
classroom consists of plenary class, individ-
ual-, pair-, and group work, but this study
focused on speaking anxiety that occurs only
in the plenary class. According to the authors’
teaching experiences and the preliminary re-
search, it can be assumed that the students
were more passive and anxious in the plenary
class rather than in the individual-, paitr-, or
group work activities. That is why this study
focused only on speaking anxiety in the ple-
nary class.

Method

This qualitative research aimed to evalu-
ate the learning process of German language
class in Indonesia by trying to reveal which
circumstances of the plenary class that pro-
voked speaking anxiety of German learners in
Universitas Negeri Malang. The respondents
in this study were students of Universitas
Negeri Malang who had ZiDs or Zertifikat
Indonesische Deutschstudierende (certificate
of German skill for Indonesians students),
and who attended Deutsch auf B2 Niveau
(German level B2) class as well as Deutsche
Literatur (German Literature) class. Such stu-
dents were selected because they had suffi-
cient input of German. Ideally, they should be
able to communicate in German fluently.

Data of the study were collected
through observation and interview. The ob-
servation was conducted in Deutsch auf B2
Niveau class and Deutsche Literatur class to
observe and to notice the symptoms of learn-
ers’ speaking anxiety during the plenary class.
Deutsch auf B2 Niveau was taught by two
Indonesian lecturers, while Deutsche Literatur
was taught by a German lecturer. In addition,
the interview was conducted to support and
confirm the data. This study used participant
observation, i.e. passive participation. The re-
searchers were not directly involved in the
classroom activity, because they rolled as cam-
era persons who recorded and observed the
learning process. The researchers came to the

class as researchers who observed and record-
ed the whole activities of the class by using a
video recorder. Through the videos, the data
were analyzed using an observation sheet.
There were several indicators on the sheet to
find students who showed speaking anxiety
symptoms.

After conducting the observation, there
are eight students who were indicated suffer-
ing from speaking anxiety were interviewed.
The researchers met the students one by one
and interviewed them personally to dig deeper
data about their speaking anxiety. There were
several questions in the interview sheet, but
the questions could develop according to the
information from the interviewee. It means
that the interview was arranged to expose the
interviewees’ personal view (Creswell, 2013;
Sugiyono, 2012).

In qualitative research, data analysis is a
continuous process that needs continuous re-
flection along the study. The technique used
in this study was adapted from Spradley that
consist of three kinds of analyses, i.e. domain
analysis, taxonomy analysis, and componential
analysis (Spradley, 1980; Wijayati, 1995). The
data in this study were analyzed by those three
techniques as mentioned before.

In domain analysis, there is a term call-
ed cultural domain. It is a category of cultural
meaning that includes small categories.
Domain, as the cultural category, consists of
three basic elements, i.e. cover term, included
term, and semantic relationship (see Figure 1).
The cover term is a term for a cultural domain
category, included term is a term for smaller
cultural domain category, and the semantic re-
lationship is a term that relates the cover term
and the included term (Spradley, 1980, p. 89;
Wijayati, 1995, p. 32).

The results of the domain analysis were
analyzed through taxonomy analysis. It was
almost the same as domain analysis that con-
sists of categories arranged by semantic rela-
tionship. The difference was taxonomy ana-
lysis focused on the relationship that appears
at the cultural domain. Then the data were
analyzed through componential analysis. A
componential analysis was systematic research
for the meaning components related to the
structural category. The componential analysis

97 — “My lecturer’s expressionless face...

Primardiana Hermilia Wijayati, Rofi’ah, & Ahmad Fauzi Mohd Ayub



DOMAIN

SPEAKING ANXIETY

REZD (Research and Evaluation in Education), 4(2), 2018
ISSN 2460-6995

Cover term

A A
1 ]
1 1
1 1
1 |
1 |
1 1
1 1

are the symptoms of

Semantic relationship

fear
nervous

passive

A

Included term

Figure 1. Example of domain analysis

was used to find the meaning which were
shown by the research object toward the cul-
tural category (Spradley, 1980; Wijayati, 1995,
p. 43).

Findings and Discussion

Plenary is one of the interaction forms
that arrange the interaction pattern between
teacher and students in the classroom, in
which the teacher stands in front of the class,
while the students sit towards the teacher. In
the plenary class, the teacher is the master of
the class who conducts the learning process.
The teacher controls the communication and
the learning process of the class (Nuhn,
2000). This kind of interaction form is easy to
conduct because it does not need much prep-
aration. Moreover, the teacher could know or
even evaluate students’ progress in learning a
foreign language directly. However, there are
particular circumstances of plenary class that
provoke learners’ speaking anxiety. Based on
the study, learners’ speaking anxiety occurs
during plenary class on particular circum-
stances, e.g. when the topic is unfamiliar,
when the students are unprepared for spon-
taneous talks, when nobody answers and the
class is so still, when the lecturer is expres-
sionless, and when the students are taught by
a native speaker.

Unfamiliar Topic

In the plenary class, the students would
like to speak when the topic of the lesson was
interesting and familiar to them because they
found that it was great and easy. On the con-
trary, when the topic of the lesson was unfa-
miliar, they were passive because it was boring
and difficult for them to speak. It happened
in all classes no matter if they were taught by
a German or Indonesian lecturer. Data (1)-
(13) are the data that show that issue.

(1) When I talk a kind of topic that I used
to talk in my daily life, I think my vo-
cabulary is relatively okay, so, it doesn’t
matter. But when the topic is rather dif-
ficult, I feel nervous, Ma'am. (MDCW)

Datum (1) shows that the student was
feeling nervous when he had to talk about a
difficult topic. Nervousness is one of the
speaking anxiety symptoms that occur during
speaking (Horwitz, 2001; Horwitz et al., 1986;
Lightbown & Spada, 2006; Spielberger, 1983;
Tseng, 2012; Wilson, 2006; Zhiping &
Paramasivam, 2013). Such a case also happen-
ed to the following student, as recorded in
Datum (2).
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(2) In ZidS class, I got a topic to speak,
namely online shop. At that time I really
had no idea about that and I said, I’'m
sorry, I have no idea about that, be-
cause I never shop online yet... I had
no experience about that, so I just can’t
tell about that topic.” (FNS)

The afore-mentioned description shows
that topic played an important role in the
classroom interaction. Interesting, easy, and
familiar topics could help the students to
communicate easily, while difficult and unfa-
miliar topics provoked learners’ speaking anx-
iety. The students suffered speaking anxiety
when the topic was not in their interest. Dif-
ficult topics that require higher vocabulary
skill provoked the students’ fear to speak as
well. In addition, unfamiliar topics such as
German culture or something that the stu-
dents never experience by themselves trigger-
ed their speaking anxiety. Those research
findings support what Cansrina (2015) ex-
plains that students have no fear to speak
when the topic of the class is interesting,

Unprepared Students for Spontaneous Talk

The next circumstance that provoked
learners’ speaking anxiety in the plenary class
was when the students were unprepared to
talk spontaneously. Based on the observation,
the students looked so shy and were smiling
when they were being called and being asked
to speak. Some of them showed their tension
and nervousness. The other students showed
repetitive gestures such as scratching their
hand and head or touching their face several
times, which mean that they were nervous. It
can be seen that they suffered speaking anx-
iety as Basic (2011) says that anxiety is a sort
of fear manifested by visual signs.

Based on the interview results, the stu-
dents were feeling tension when they were
suddenly asked to speak. They were afraid
because they have no preparation before. It
made them speechless, as seen in Datum (3).

(3) When I’'m suddenly asked to speak, my
mind was blank, and I don’t even know
what to speak ... First, it is because I
don’t prepare it well, sometimes the

grammar sounds odd either. It is a kind

of a mix between tension and con-
fusion. (DNA)

Datum (3) shows that the student ex-
perienced mental block or losing an idea
because of the sudden call to speak. Mental
block indicated that the students suffered anx-
iety. Horwitz et al. (1986) call it communica-
tion apprehension. Communication apprehen-
sion is a part of FLA that causes speaking
disruption such as stutter, mind blank or los-
ing idea and words, and high intonation or on
the contrary. In this study, the students expe-
rienced mental block because they were
shocked as they were suddenly called to
speak. In a long-established habit in Indone-
sian classes, most of the teachers used to call
the students in sequence (based on position
or alphabetically). Thus, the students could
prepare what to speak while they were waiting
for their turns. That is why they were shocked
and nervous when they were unprepared for
spontaneous talks.

Other data which show that students
were feeling the tension and afraid to speak
are presented in Data (4) and (5).

(4) When I’'m not ready, it is disturbing to
be asked to speak. Also it is much
better not to ask or fremwillig*. But when
I already prepared, it is okay to be asked
to speak. (HI)

*freiwillig: free willing (to speak)

(5) I feel more afraid when I am asked to
speak, because when I don’t understand

yet, I am not ready, so what do I have
to speakr (FWEP)

Data (4) and (5) show that the students
were afraid to talk if they are not ready and do
not understand the material yet. They were
afraid to make mistakes, whether it is in the
content or the grammar. Fischer and Modena
(2005) and also Zhiping and Paramasivam
(2013) state that the cause of speaking anxiety
is the fear of making mistakes. In Cansrina
(2015) research, the fear of making mistakes
as one of the factors that provoke speaking
anxiety was not significant, while, in this stu-
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dy, the fear of making mistakes was a big
reason that provoked most of the learners’
speaking anxiety.

In addition, the students were afraid of
negative evaluation, so they were afraid to
make mistake when they answered the lec-
turer’s question. It also supports the finding
by Fischer and Modena (2005), Zhiping and
Paramasivam (2013), and Cansrina (2015)
who state that students are afraid of negative
evaluation, especially from the lecturer. That
is why they suffer speaking anxiety.

Quiet Class

Based on the observation in Detusche
Literatur class, the lecturer asked for the stu-
dents’ opinions about a part of a novel that
they have read. Nobody answered. The quiet-
er the class, the worrier were the students. It
could be seen in Datum (0).

(6) I don’t really understand what that
German lecturer wants. I mean, what he
wants us to do. Even if I know, but
why do my classmates keep silent? The
lecturer asked us to do this, but why
they say nothing? So I keep silent too.

(WDB)

As seen in Datum (6), the students kept
silent when there was nobody that has the
courage to answer first. They were afraid to
reveal their ideas orally (Basic, 2011; Horwitz,
2001; Horwitz et al., 19806; Spielberger, 1983;
Tseng, 2012; Wilson, 2006; Zhiping &
Paramasivam, 2013). They also have no in-
terest to speak which indicates that they suffer
speaking anxiety (Horwitz et al., 1986).

Based on the observation, the students
answered the lecturer’s question in a choir.
Cansrina (2015) says that they did that be-
cause if they were making mistakes, at least
they were not alone. They did it together, so
they felt safe. However, if no one had the
courage to answer, it was better to keep silent.
It seemed if somebody talked alone in front
of the class and he/she made mistakes, then
he/she would become the ‘defendant’. It
made her/him embarrassed. That circum-
stance triggered students’ shyness, fear, and
tension to speak.
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Such circumstances created a negative
atmosphere in the classroom. The negative at-
mosphere gave a negative impact to the stu-
dents. Thus, the negative atmosphere contri-
buted to learners’ speaking anxiety. It means
that the class needs a positive atmosphere as
stated by Cansrina (2015) that a positive at-
mosphere of the class contributes to learners’
speaking activity.

Expressionless Face of the Lecturer

The next circumstance that provoked
learners’ speaking anxiety in the classroom
was the expressionless face of the lecturer.
According to the interview, expressionless
face of the lecturers triggered students’ ten-
sion as presented in Data (7) and (8).

(7) It is even more frightening if the lis-
tener’s* face was expressionless. If they
are nodding, it means ‘o, everything is
alright’ (laugh), but when they show
their flat expression, o my, it kills mel!
What should I do then? (FWEP)

*lecturer

(8) Lecturers’ expression decides whether I
can speak or not. If they ask me to
speak with smiling face, I feel, well, still
nervous, but not much. But when they
are expressionless I'm afraid to speak in
front of the class. (FNS)

According to Data (7) and (8), it could
be seen that expressionless face of the lecture
provoked the learners’ speaking anxiety. They
were afraid to interpret the lecturer’s expres-
sion, so they were feeling nervous and afraid
to speak. When the lecturer’s face was expres-
sionless, the students were frightened by him/
her so that they were afraid to speak freely
and they more focused on language accuracy.

The learners’ fear caused by the expres-
sionless face of the lecturer appeared because
of the learners’ own perception. This result
did not appear in other relevant speaking anx-
iety researches. The students were not sure
with their own answers. So they guessed the
lecturers’ expression to know whether their
answers were true or false. Thus, they were
afraid of making mistakes and afraid of get-
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ting a negative evaluation from the lecturers
(Cansrina, 2015; Fischer & Modena, 2005;
Zhiping & Paramasivam, 2013). Logically, if
they were not afraid of negative evaluation,
they would not afraid of making mistakes. It
means that such perception came from the
students themselves.

Native Speaker Lecturer

In the plenary class of the study, there
was a distinction between the class that was
conducted by Indonesian and German lec-
turers. Based on the observation, the students
suffered speaking anxiety in particular circum-
stances, but they were still active enough
when they were taught by Indonesian lectur-
ers. Meanwhile, in the class that was conduc-
ted by a native speaker, the students were
extremely passive. The students were passive
and did not want to speak before the lecturer
directly asked a student to speak. When the
lecturer asked the class, nobody would an-
swer. When the lecturer repeated the ques-
tion, the students whispered to their class-
mates and discussed it with them in a whisper.
In case they did not understand the question,
instead of asking the lecturer directly, they
asked their classmates. Some students even a-
voided eye contact which is one of the speak-
ing anxiety’s symptoms (Cansrina, 2015).

According to the interview outcomes, it
was because the students had difficulty to
understand what the native speaker said. His
dialect and accent were a bit different. When
Indonesian lecturers spoke, the students could
understand their accent, because they had the
same mother tongue as the students.

(9) If the language used in the class is full
German but the lecturer is Indonesian,
they still could express it and their ac-
cent is still like Indonesians. But in
Deutsche Iiteratur class that is conducted
by a native speaker, it is so confusing,
because we have to speak full German
and his pronunciation sounds ‘extreme-
ly German’. Sometimes I do not like to
attend the class (laughing). (MD)

(10) Indonesian lecturers may understand
when we made grammar mistakes. But

native speaker, I'‘m afraid if they don’t
understand what we said. I’'m afraid so.
(TN)

According to Data (9) and (10), the stu-
dents found that Indonesian lecturers could
understand them well. Their accent was easy
to understand. The students assumed that In-
donesian lecturers knew their difficulties in
grammar because they had the same mother
tongue. In addition, if the students did not
understand particular words, Indonesian lec-
turers could explain it in Indonesian language.
That is why the students were feeling glad and
safe when they were taught by Indonesian
lecturers.

On the contrary, students were nervous
when they were taught by a native speaker be-
cause they thought that a native speaker could
not understand their difficulties and their cul-
ture as well as Indonesian lecturers which are
evidenced by Datum (11).

(11) When I talked with a native speaker I
feel so nervous, because, eee, every time
we speak slowly and stuttered, he shows
different expressions (confused), but

Indonesian lecturers, just like our lec-
turers, know our behavior well. (TNTR)

In addition, the students thought that a
native speaker was the owner of the language
they learned. That is why they were being
forced by themselves to make the native
speaker understood what they said. They
thought that the native speaker would notice
every grammar mistake they made more than
Indonesian (lecturer). For that reason, they
had to focus on grammar accuracy that made
them more nervous. It could be seen from
Data (12 and (13).

(12) Mostly I feel nervous when I talk with
German native speaker (German lec-
turer) because German is his mother
tongue. I'm very afraid, whether my
grammar is true or false. (WDB)

(13) When there are Germans, I mean,
outside of the university, actually I real-
ly want to speak with them. But, I'm
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afraid if I make mistake during speak-
ing. They are foreigners who don’t un-
derstand us well. I’'m afraid if I make

mistakes and they find it odd or some-
thing like that. (FNS)

According to Data (12) and (13), it is
found that the class that was conducted by a
native speaker provoked difficulty for stu-
dents. The students felt more nervous and
were afraid to interact if the lecturer was a
German native speaker because they were
afraid to make grammar mistakes. In addition,
the data show that the students had a feeling
of fear of foreigner. According to the ob-
servation, the students avoided the chairs near
with the German lecturer. Some chairs in
front of the German lecturer were empty at
the beginning of the class and the chairs were
only for them who came too late as if it was a
punishment for them. It shows that the stu-
dents avoided taking a seat near the native
speaker because they did not feel ease and
they were afraid of a foreigner.

All of the data mentioned reveal that
the students suffered speaking anxiety in the
plenary class, when the lecturer was a native
speaker. This finding supports the finding of
Tseng (2012) that the cause of the learners’
speaking anxiety is a fear of foreigner and
their behavior. In this study, the students
were quite passive and afraid when they were
taught by a native speaker, but they did not
afraid of his/her behavior. According to the
interview, the students found that the Ger-
man lecturer was nice and humble. However,
the students found that the pronunciation and
the accent of the German lecturer were quite
different and sounded so difficult to under-
stand, unlike the Indonesian lecturers’ pro-
nunciation that was easy to understand. The
students were also afraid to make grammar
mistakes and if the German lecturer did not
understand them and their culture as well.

When the students spoke German in
front of a German lecturer, the fear of making
mistakes intensified because the students as-
sumed that the German lecturer was the own-
er of the language (German) who would easily
notice when the students were making mis-
takes. That is why they focused on language
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accuracy. Like what Cansrina (2015) says, that
learners’ speaking anxiety occurs because they
think too much about grammar. That circum-
stance provoked students not to focus on
meaning, but to focus on their fear of making
mistakes.

In addition, based on the obsetrvation in
the Deutsche Literature class, the German
lecturer’s teaching methods were not quite
interesting to the students. They only read the
stories in the books. The lecturer asked them
the content or the main idea of the stories and
their opinion about them. When nobody an-
swered the lecturer’s question, the lecturer
explained it by himself. On the other day, the
German lecturer showed a German poem,
explained the difficult vocabulary, and then
asked the students to interpret it. Every stu-
dent kept silent. Then the lecturer explained
and interpreted the poem by himself, again.
Such methods were boring and too difficult
for the students. That is why they had no
desire to speak in the classroom.

From all those data, it could be con-
cluded that the students suffered speaking
anxiety when the lecturer was a native speak-
er. They were afraid of making mistakes and
getting a negative evaluation from the owner
of the language. Besides, they were also afraid
of foreigner. In addition, their speaking anxi-
ety increased when the native speaker lectur-
er’s teaching methods were not interesting
and too difficult for them.

Conclusion and Suggestions

Plenary is an interactive form that was
often used in the classroom since the teacher
could control the communication and the
learning process. It was also easy to do (for
the teacher/lecturer) and the teacher could
know or even evaluate the students’ progress
in learning a foreign language directly. On the
other hand, there were particular circum-
stances of plenary class that provoked learn-
ers’ speaking anxiety, such as an unfamiliar
topic, unprepared students for spontaneous
talks, a still class and nobody who has the
courage to talk, the expressionless face of the
lecturers, and students’ fear of native speaker
lecturets.
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To decrease the learners’ speaking anxi-
ety, the lecturers need to use particular strate-
gies. The topic spoken in the class should be
familiar and interesting so that the learners
have the interest to speak. To avoid a silent
class, the lecturers should have an asking
strategy such as asking with an easy question
form, reformulating the question, and giving
some examples to the learners. In the end, the
lecturers have to appreciate and help the
learners by giving good attention with a calm
and smiling face to avoid learners’ nervous-
ness. It is actually fine to be taught by a native
speaker, it would be even more useful, but the
native speaker lecturer has to find strategies
that could decrease the learners’ fear of for-
eigner, e.g. come closer to the learners’ lives
in learning context, be humble, and use intet-
esting methods such as games that could en-
hance the learners’ motivation and interest, so
that the atmosphere of the class will be fun.
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